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PREFACE . , - L -

The theme for the Th1rteent$,Annual Migrant Con-

ferencetheld in McAllen, Texas on October 1975 was

y I

entitled " ducacion Migrante: Uha Vista Nueva" ; '

signifyi g the changlngvtrends in migrant education . N7

«

In the forefront of this change is career . ’ T

education, a widely discussed but 1ittle understood
. | 7 g
concept among educators.and public alike. ‘This publi- ‘ -

cationrattempts to bridge this gap by focusing on the

phllosophlcal and'proceég assumptions of career

eduCatlon and applying nhem to the spec1al situation

~

of migrant’ farmworker chlldren.

[

-

~

Career’ education is viewed here as a means of

,stﬁengthening the relationship between schooi and work

anq easing that transition when the time coygﬁfﬁf;z is R

alsF seen as a vehicle which Will give migrant youth the
N |
opportunity to choose among alternate SOCgal and occupa— N

tional llfestyles For too’long, mlgrant farmworkers

’have-occupied‘low paylng and marginal jobs which
/ )
offered little or no hope of upwarg mobility. By

A/

¢

adaptlng the concepts of career education’ to the specia

iv ’ ' e




» - °
* |

]
.

®and unique circumstances of the migrant farmworker,

” i

the educational process of migrant youth will be vastly

, .
improved and enhanced. Perhaps then "Uha Vista Nueva"
' o : ~ -

will become a reality in migrant education.

)

L—
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I. Introduction
A. A Brief Overview of the Migrant Population
in the United States vt
RN/, |
1. A tistical Profile

The number of migrant seasonal farmworkers in

- the United States ‘has been estimated to be as low as
: ’ ¢
500,000 and as high as 6,000,000. In 1973, the Office

of Economic Opportunity forme%ly OEO, and now known as
the Community Services Administration (CSA), estimated

N { . . N ’
that 5,000,000 migratory and seasonal farmworkers were

eligible for their services.1 The Economic Research’
Service of tHe U. S. Departmént of Agriculture in a 1973

‘suivey of the farmworker population, found that there were

. " o

a total of 1,358,000 seasgnal farmers (those that worked

between 25 and 249 workdays) plus 1,738,000 dependents

N

(a person in the household under 18 years of age).2 of

the more than two ;illion seasonal farmworkers hfred to

meet short term agricultufal requiﬁfments in this country,

nearly half aredbetween the ages of 14 and 20 years.3
Obviously, there is no exact number of seasonal and

]

migrant farmworkers available even from gbvernment sources.

Data gathered from employers usually is® an undercount

'




~

because of fheir reluctance to‘divulge possible illegal
hiring praatibesb The mobility, aaf sometimes the'

gnaccessibility of the migrant farmworker, oftentimes

téhéributes to this dilemma. But irrespective of the

exatt number of migrant: and seasonal farmworkers, the

-

fact remains ‘that there is a substantial segment of the

population.who are poor, undereducated, have no saleable
[

training skill 6the; than farqurk, often suffer from
chronic and acute'he%}th problems, and generglly live a
substandard life witﬁxlittle chance of breakiﬁgbinto
Aﬁerica's ecénomic and social mg;nstream. - -

" of special significance to this report is the-

migrant youth. They constitute a lafge proportion of the

o .

t -
migrant popudlation and if not provided with alternative
lifestyles at ah‘early age, they will mofe thén likely

become permanent members of the migrant stream.
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2. Migrant Characteristics, Lifestyles, and

Problems ‘ ¢ »

. A migratory agricultural worker is techhically

L4
defined as "a pe;son_who occasionally or habitually leaves

his place of residence on a seasonal or other porary

. “basis to engage in ordinary agricultural operations or

services incident to the preparation of farm compodities

\for the market in another-locality in which he resides
& .

during the period of such employment. wl Most migraqts

are members of racial and ethnic groups such :as Mexican

o
Americans, Blacks, Puerto Ricans, Native Americans,

e

Filipinos; there is, however, a substantial number of
* e ' <
white migrantg‘as well as Mexican nationals who continue -
‘ o
to infiltrate the migrant stream. Three major migration

patterns have p en®documented: the East Coast stream

Q 3 v .
(Florida based) , the Mid-Continent stream (South Texaé\\

[

based and largest of the three), and- the West Cbast stream

(California based). Given the disparities in migrant

-

population poea&s no attempt is made here to proyide an o

. o5 .
ethnic breakdown. Generally, M&xican Americans come from

~

the Mid-Continent stream ‘and work in the Wesﬁern and North-

Central parts of the country; }ilipinos work mostly in
N Y

!

3

g
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. ' b o / (SR - . ‘\ . »
N the Western part .d the majority of Black seasonal-
‘ o
4 farmworkers werk mainly on the eastern seaboard Whi te-
}
d Seasonal farmworkerg live and rk dn the North Central

“States. ' . : )

.

L]

. vl - ) . - .
> : Migrant workers exhibit two salient character- .

1
’ ’

istics: they are among the poorest of this country's poor

and thei/continue to migrate on an annual basis from

. 1 » .
-~ their hone base to where the Crops ‘are. They often are

1 - s ~
_ o - _
regarded as second class Citizens by others and conge-
“ 4 .

¢

quently many perceive themselves as such. Migrant life- .

“ ' e A o _
styles are dictated by habit, tradition, and economic <
circumstances.r,ghey often gand thémselves isolated from ’J

other groups in 8001ety Mlgrants are many times dependent

. on others: the c§§w chief, their emponers, the crops,
.- . - /‘[
acts of nature, and now ‘the government But their capacity

4

% . : ~
for toil cannot be doubted. Employed as manual laborérs

eac ear for harvests of fruit, vegetable, and other
crogs thelr jobs are extremely phy51cally demandlng,
' often of the "stoep" labor, variety and ‘under adverse

weather condltions. Their long hours of work—leaVe no room-
’for other pursuits. | . . :

Migrants are afflictegd by a variety of problems.

Their lack of education and training leaées them with no

bl

-




saleable skill other than;égricultural skills; migrant'

'yéuth éuffer f;oﬁ disproportionate dropout rates.
. .

' Inadequate houéing,ihealth care, and low incomeé are

‘persistent problems., Many agricultural wo}kers.are-

, . - : R
generally‘gxcluded from fgderél and state laws concerhing
fair labor practices, minimum wage laws, and collective
bafgaining rights. In addition to legislative exclusions,

farmworkers often are subject to administrative exclusions

1

»

in public assistance, food stamp participation, and other
such areas. Although public service agencies are

. finally coming to the aid of the migran£ farmworker,

N . N )
migrants themselves\gemain suspicious and distrustful of

A J

. ) f : .

suchxggencies and man others refuse to participate ‘because

N v 4 _
N\, e ., . !

of the demeaning ‘attitude attributable to "welfare ‘and

A\

public assistance." Those that participate might do so
at a high price to their pride and dignity.
L \ ~n .
of more immediate concern are the increased

mechanization in harvesting crops and the .increased com-

"~ petition from alien labor, both legal and illegal. While

’

jobs dwindle, competition for these jobs continue to ~

, - *
’

v .
ingrease. This country's economic recession, along with
v f - >

nfllation, have hdad a severe impact on the migrant worker.
R 9 a

'
s

re
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v ‘ IncreAsed fuel costs .ahd the uncertainty of work in the
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3. Migrant Needs in Educatién ;

As ,indicated earlier, a large portion of the

o) - o ‘
migrant stream are young people between the ages of 14
Lo R g _ . . ., ‘ c - ) -
. and 20.  Por years, school systems totally ignored the

~ educational needs’ of such children.- Those schools in ‘the
hbme-based'states, such as those én South Texas, se€
/migrant ehildren enroll in-school in 1ate fall after the

crops are harvested and often leave before the Spring

’ <
semester. ‘Initially, no special prov1sions«were made £br

S
”r

these migrant children and a large percentage soon left

¥

school to becomeppart of the migrants' lifeﬁoycle.« Those

N » \I,

migrants that moved with the crops did not stay long in. -
. ‘ , .

-
gy <

any one area."Thus;'their children sufiered from the same

fate. Although much,has been aone recently to meet some

\.4'

of the spec1ad needs of migrant youth they are still
confronted w1th 1nadequate educational and training Qppor-
N - )

" tunities and limited career aspirations. The migrant child

a ' ¢

is a product of his‘environmenta He 1s economically dis- A
, .

-

_ advantaged; hls mobility has served as a detriment to his

3 K k

educational development, he suffers from ,low selfvesteem,
his work and that of his parents constantly being demeéned°'

he feels that'he has k'ttle or-no control over events,

A




‘isolated and

" difficulties.

.

-

’ . X -

~

‘ including his\ own; in maly instances he is culturally

ffers from language differences and/or

One program in particular, the High

School Equivalency Program (HEP) has aSSisted-many

migrant youth who have given .up in their educational

endeavors.6 The College Assistance Migrant Progr*m

_(CAMP) has been in trumental in recruiting migrant youth

and giVin\\them higher career goals through a collegeA

s

degree.7 However,‘ ch remains to be done in both

training school personnel to deal With migrant youth

[

4 o

,and in developing new approaches and techniques fqr\\

teaching and guiding such youth

A . committee of State Migrant'Coordipators, with
the assistance of the Midrant Programs Branch staff of
’!!

the U. S. Department of Education, has developed a list

of national objectives for migrant education:f‘These

‘objectives are divided into instructional andﬁg/kportive

services. They include\the following: 8

kY

'
Instructional Serv1ces& oo

Al

3. Provide the opportunity for each migrant
A l-

G improve communications skills necessary for

varying situations. 2. - ‘




.- ) .
- v

S

2. Provide th?;migrant with pre-school and
“kindergarten eXperieﬁceq.geared to his psychological and

physiolbgi 1 developmengftpat will prepare him té furction ;

. : ' ) |
successfully. : . e
*

- - \

5 3.  Provide spécialiy designed programs in the |

. academ%g disciplines (language arts, méth,‘social studies, ’

! o . b
‘and other academic endeavors) that will increase the . -
[} R i - .

I

=1

migrantvchild;s capabilities to function at.a level con- -

‘éomitant with his potential. -
4. . provide specially designed activities 9

which will increase the migrant child's social growth,
‘ o P

. positiveﬁself—concept, and group interaction skills. w
L ) “ .

5. Provide programs that will improve the

-

o

academic skill, prevoéational orientation, and vocational

skill training for oldex migrant childxen.
| Y
)

6. | Implement programs through coordinated

)

funding, utilizing every availab}e Federal, State, and

o v M 1

local resource, to improve mutual understanding and

[y

appreciation of cultural differences among children.

! Supportive Services
1]

-

1. Iﬁevelop~in each program a component of

)

. , /
intra-state and inter-state communications for exchange




- | of student records;:methods*\goncepts, and materials to -

S~
assure that sequence and continuity‘w;ll be an. inherent
. ~ S
part of” the m1grant Chlld s total educational program.

! o 2. Develop communications 1nvolv1ng\the

school, the community -and its agencies, and the target

group to 1nsure coordination of all available resources

. to benefit the m1grant'bhildren.
Q. ‘ .
3. Provide for?the migrant child's physical

and mental Well-being through dental med’cal, nutriv

tlonal, and psychological services.

s ) ,
tion which establishes relationships betweet?
. staff and the clientele served in order to mpmove ‘the

. !
A effectiveness of migrant programs and the processes of

i
!

4. Provide a program of homevscho]: coordina-

e project

parental reinforcement of student effort.

: S; Increase staff self-aWareness of their
personal biases and possible ‘prejudices, and upgrade their
skills for teaching migrant children by conducting
in-service and pre-service workshops. i . ,(/fﬁ\

/ i - Thus, 'depending upon the Special needs of its |
;migrant children/ each state selects those objectives

-

’ &
which aFe of 'utmost priority. Implicit in these objectives

i3
v & AN
& Lo 3 -,

> 17




. v,
' 5 .

o is thheneed for the total dhd,continuous career developr

ment of migrant)youth. H?%eqpr, it is the feeling of this

/
writer that since these ghildren have not been afforded
( j A

ives either because of educa-

]

equitable caf:er altern

K] A 'c (] /) k3 K] K] K]
tiomal deficiencies and/or limited aspirations, career

education and guidance//should be one of the top priorities

Py . .
in migrant education /today. < .

efore. specifying what career education
!

“is and how it can positively affect migrant youth, one

. However,
< . .

must examine the world of work and the problems which

.o *
all youth must consequently face in the school to work

#  transition. Of special significance here are the unique
o ;
difficulties encountered by migrant and/or disadvantaged

yéuth. ' ' A
. - 4. Employment Problems of Migrant Youth !

. \
For the past decade, unemployment rates among

youth between the ages of 16 ‘and 19 have been four to five
times higﬁer than adult unemployment. ‘Unemploymeht among
N minority youth has been.almost twice that bf white youth.
The current economicbsituation in this country has alsg
adversely éffecggd the employability Qf,youth.9 Thué,

even before young people begin'looking for a job, thé odds

11




¢
v ‘ are against.them. In addition, youth have traditionally

had an extremely difficult time in making the school-to-

q
”~

work transition. | : ‘ i
e : Young people in this age bracket a pfb, d at
. R ‘
a severe disadvantage when competing for jobs w other

. segments of the population. Lack of an adequate\educatlon,
| lack of adequate trainlng and/or skills, and lack of work
¢ experlence are the Jrost serious barriers to employment

faced by young people. Also, some young people do not

t
possess the soéial skllls requi d for ebtaining employ—a

ment, others are hardi apped by frustrating and dlscouraging

) ) . early work experience. '

~_ 3

. Furthermore, ‘as the-competltion for jobs

”becomre more acute, young peopl e the flrst to feel

the brunt of such competition. Some mployerg would ,

)

rather hire older and more experienced, wor ' perhapsu

feeling thit young people are immature, irres on51ble:
and have negative and unrealistic expectations toward the
world of work. In other instances, employers view young
people as being more eostly to hire in terms of training

-, and productivity because of their high job turnover rates

. o and the federal requirement that minimumivages be paid in

‘tertain jobs.




youth, but in differing degrees of frequepicy and intensity.
'Tﬁe school-to-work traneitional probl encountered by
‘ ‘minority'and:diéadgantaéed youth are’ fompounded by such

factors as poverty, inadequaté schogl systems, a pro-

)
nounged lack of guidance and counseling services, and,

- J .

to some degree, discrimination in educational, training
~- 4 ) .. ~
and employment opportunities. . .
Other studies dobumenting\the employment exper-
' Xy

“iences of low income youth have- reached 51milar conclu-
~sions. Salvador Ramirez, in hi%‘testiﬁ%ny to the Cabinet
Committee Hearings conducted in El Paso/(1967), estimated

»

that 65% of Mexican American youth who seek employment -

are not prepared to enter the world of work because of

inadequate educational background, lack of job skills,

L)

’ negative family and environmental,background, and

inadequate socialization to the'value system of the
' b 10 , 8 ,
larger society. According to Ramirez, lower class

’

‘Mexican American youth often lack uch middle class

’

Y

graces as good epeech, premptngss, neatness, and polite-
ness. Ramirez also agtributeevprejudice as a factor in

the employment problems‘of such youth, feeling that’

. v




~

/

¢
j
/

‘"skills an their Spanishfspeaking non-miérant counter-~ /i

V children do not have the job opportunlties available to

"discouraged worker" tategory. Thes% are persons who N

wOulé‘be considered too young to be hired.ll Alsao, many

' ) s . PN *
1 migranr youth know no other way of life or works

effécydveness questlonable.

Mexican\American youth. frequently receive vocational

education and counseling which is markedly 1nferior ‘to

language| problems, and generally‘have lower aceggnic

-

part,‘:T e migrant lifestyles continue to hinder their -

educationhl progress,'and more often than not, heaith

problems are more frequeﬂt In rural areas, migrant

Lo

urban youth and in many cases, such youth fall in ‘the -

(l)(haﬁe,looked for a job in the past but couI/Jnot find \
a”job (2) th1nk there is no work avallable, (3) feel . ' \
that they lack  the necessary skllls or education, (4) T

pave Some personal handicap, and (5) believé’that they
/ §

Al though recent pPrograms have attempted to remedy this

condltlon, such "attempts have been limited and their




N
. *
\ r

o Despite the fﬁct that the employment and educar-

A3

ﬂ/ti/oal problems of low iﬁpome youth have Bben well
documented there still exists some, controversy as to
the role of vocational and career educetlon in the’
educational and training process of such ;outh. :Ooe'
major problem has been the tonéﬁsionvthat existe in
tegatd~to career education. The\foliowing section
defipes cafeer educetioh-épd d%sooasee ite te;atioyship
to‘toe totalflebrﬁing environment, iocluding vocational

)
education.

<115




Career Education

4

e 1, Why Career Educatioh?

.

Career education has come about because of the .

nmany criticisﬁs leveled against education in the-ﬁnited

States.' It has been presented as one alter;atlve to the

woes .of Amerlcan education. Caree; education seeks to

improve the educational system by direétly attackigg

these shortcomings. Basically, these include the

folldwi'rig:l2 ;;jzg CaE ) '
1.‘_ Adequately preparing individuals in thé

basic academic areas required for today's changing

soclety; }/F§

2. Establishing a relationship between school

i

H e T
work and the real worid, including those who drop out of

. : 1
school before graduation;

L3

3. Meeting the edgcetional needs of all stu-
dents regardless of their pastﬁﬂigh school plans,’

especially those who'afe notﬁéblle e bound; s )
g

-
-~

4. Prov1ding persons with vocatioéhl skills,

self-awareness, dec1sion-making skills, and Job-getting

skills‘essential/for making a succesgful transition\ffom

»

| _ schodl to work;




|

i

<

5. Méeting the needs of special groups:
aduilts, women, hinority groups, and tHe economically -
disaévantaged; and : “ |

6. Extending educational‘opportunitieb 5eyond
tﬁe formal strudtures of the school by permittingJﬁhe‘

\community, parents, business, industry, labor»andiothef

: . ‘ . . . o
groups to participate in the total educational process.

Career education seeks to address these needs

v

- " !

in a comprehensive manner, but it should be emphagized

1

that it is not a4p§nacea for all the ills of Amerfcan ¥

educatiop. Neither is it.a new or novel approach. It is

¢~
=

a common sense approach to the many unmet needs in AmdriCan

education today. Because of the rapidly changing nature

N
of our society -- especially in the edonomic and -social

*spheres -- and becayse no other educational apprgach has

surfaced among educators, career educatign/ii;§géén spot-

‘lighted since its introduction in 1971 by Dr. Sidney P.

¥

Marland, Jr., then U. S. Commissioner of Education.

.

-




\ o ’ 2. What is Career Education? . <jq .

B Strictly speaking, career education has been

s Lo
def%ﬁed as "the totality of experiences through’which one

learns about and prepares to engage in work as part of

i .

1

hig or her way of living." There are’ various underlying, ~
4 - : ) >

a

assumptions to tﬁis definition of career educatdon which e
need to be spelled out in order to view the concept of

career education in a broader perspective. 'Thebfollowing o

. statements represent the philosophical base of career

education:13

1. Since both one's career and one's educa-

tion extend from the pre-school through the retirement T -

yYears, career education must also span almost the entire

~

life cycle. - o
2. The concept of productivity isc,central“to

the definition of work and so to tqi\entire concept of

career education. , N s
* <

‘ _ 3. Since "work" includes unpaid activities as

well as paid employment, career educgtion's concerns, in

addition to its prime emphasis on paid employment, extend
to the work of the student as a learner, to the growing

., . .
numbers of volunteer workers in our society, to the work

!

18




of the full-time homemaker, aﬁf/to work activities in

- which one eQGages'as pért of leisure and/or recreational

time.

4. The cgsmopolitan natyre of today's o

society demands)that%career‘educati \embrace a multi-
plicity of work values, rather thin a single work ethic,

b

‘as a means of helping each individual answer the question

"Why should I work?"
g ;
5. Both one's career and one's-education are
<

#* pest viewed in a developmental, rather than in a frabmentégq
v Q . ;

. .

3

© . ! i
q

6. Careé: education is for allﬂpersons -
"‘;ﬁe:§6hng andkéhe old; the méntali& haﬂdicappedhénd tﬁe
intellectualiy gifted; the~;;or and the wealthy; males.’
and fémales; students in elementafy»schools and in- the
graduatg schools. =
%. The soc;gtalrobjectives of career education
are to help all individuals: a) want to work; b) acquire
the skills necessary for work in these times; and c) enéage

in work that is satisfying to the individual and beneficial

to society.

- 8. The individualistic goals of career edu-

catiqn are to make work: a) possible, b) meaningful, and
\ [ ] . .

19
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o B c) satisfying for.éach individual throughout his or her .

/ © lifetime. : - S

- 9. Protection of the,individual's freedom'to.'

7

. choose and assistance in making and implementing career .

- R

decisions are of central’ concern to - career education. . .

N

‘[ 10.1/ The expertise requi for implementing‘

career education isfto be found in'manf parts of society ’ ‘

s .. and rs not limited to thOSe employeg in formal education.

‘ o % The- preceding/dzsA‘ssion has focused on the ‘
3 ' . * .

o~ definition and philosophical foundations of career educa—
4 i N \
tion. Our concern ‘here is with translating these® concepEs

R &
5 : )

'into workable‘programmatic activities for migrant youth
either in a school setting or in a training/education

; '
LS s B
2
’ ¢ -enViroan:ﬁh HoweVer, Without a basic understanding of
- t

these concepts, no teacher, ‘ca‘selor, princip&l, or
. . other program adminiLtrator, can hope to implement o
" . . . ° L - \' ° ¢ b ’ . ~ <& '.‘ IS "

, . “ ‘ . L, R Q.'v . T . . N - .
- successful career education activities in their schqol : 8’

‘< ° . ¢r program, | I Co

‘ | Career education should be viemed as a concept

?? rather than a Prb;;am or series of prqqrams or \ctiVities. . h .
‘ This- is especially important in teaching economicallj“ AR
S . p K -~

disadvantaged groups, such! as migrant child¥@én. Inuthe

N
L3
~

. . - ’
Do I . N
e . . . .
-

/ . , > Vv
/. \ . . -
i . , - v

. : . « .




..~§i;yatlon w1th%$Athe U. S. Dffice of Education has
oc

I3

'past, many have been tracked into special classes -‘or \

]
.

vocational .training programs Migrant children should

RS

be given the same career optlons as others in the school

environment. Thus, it is important to kéep in mind that

career education does not mean vocational education.

\Vocationalceducatioh is a major part of -career education,

R u N
and its importance should not be diminished. But a cQEar
. : : S R N
and :present danger exists when the two are equated,
Y . ' ‘
particularly in regard to economically disadvantaged

children. Studies'have consisfencly siown that the bulk

of ‘the enrollment in vocational education programg are

~:bgedominantly children from lower income families and

[

-

migrant children usually come from that socio-economic

strata.14 Therefore, it is extremely important that the
{

v
‘distinctlon between career educatrbn and voanional educa-

-

tion be clar;fied in order to avoid any semblance of

tracklng ‘students. ’ - ”
R . 4 ’

~ Rn recent years; career education has progressed \

v

Deyond. the philosophical phase. The Office of Career

= o

umented a variety'of creati've approaches introduced
by locaivpractitioners.15 However, of the programs

# - . o )




K3

descrlbed in the manual, none- deait w1th meeting the $

needs of migrant and/or Spanlsh surnamed youth V//In e 4 ¥§

addltlon, little Oor no research has been conducted to ° 4"‘

evaluate the effectlveness of such prOgrams. As inﬁ, ' !f ;
oo b111ngua1 educatlon, very llttle hard data e§3st con-

'd

cernlng the merJ.ts and loererm eflfeééts\'”"of career

)

/ -
education programs throughout the country. Tnis does not

A%

mean that because little research has been conducted in
A " ; , .
this area, Programmatic activitiesashouldbbe‘curtailed.

e

~

On the c0ntrary, this situation ofgsents'a onallenge to”

l‘ & r

researchers, adm1n1strators, teachers, and qounselors.
2 T Py
There are also ceﬁgaln programmatic assumptions (/

3

to career education.16 Many of these dlrectly relate to

)

. ‘ the Previously mentloned national- obJectlves for migrant . ’

'educatlon developed by a committee of State Migrant

\

Coordlnators. #owever, given the educationai and sooial
*rBtatus of migrant chlldggn and youth, ‘the needs for migrant

chlldren 1nclude those of career educatlon but out? of

"*’;%cesslty go beyond them. Any new progtams developed .

o -

K for mlgrant youth must 1ncorporate spec1f1c needs such i - n

"t

as those/descrlbed by the mlgrant national objectlves.

e

s
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I1I. Career Educatioﬂ and Work Experience for Migrant Youth -

LN

A. Need for Meaningful Career Education and Work

‘Experience‘for Migrants .-

Kenneth Hoyt, jssociate Commissioner for Career

Education USOE, uses the career development model to fur+.

ther describe’ career educatio

¢

calls this the
"proGess assumptions" of career education and they involve
| - ] .

le following:

) 1. -Career Awareness;
\ ’ . '
Ly 2. Career Exploration; .
- 3, Qareer'Metivation; .

4. Career Decisiqnfhaking: .

5. Caree} Entry; and . - ™

6. Ca;eer Maintenanee'and‘,§§€ression

Viewing career education as.a continﬁing life~
‘ ‘ : .
time experience, the sequence’of these assumptions is

directly related to specific ageﬁperigde qf an individual's

life span. The didéinétions?between~each phage/are not so

.ves pre-

) . / .
clear-cut. For example, career\awafenees invg

-

school, family, heme, ana communitybexperienc-

-

s and coyld
continue until high school or the first two years of

-
b

college. Career exploration is again a K-12 experience,




but the most intense cactivity covers a student's intér-

14

mediate years (7th to 10th). Career motivation is a

- family and school'process.wbich varies depending on an .

individual's socio-economie¢ backéround; his parents'

~ occupations, hig life expériences, and his school

experiences. Career decision-making occurs for some at

\

‘an early age (i.e., "I've always wantedto be a doctor");

for some, it comes later in life; for others, it never o

LAY,
.

comes, it just happens by default.or the turn of events

)

(i.e., some low income and minority youth). Once a
decision has been made, career preparation begin either

at the secondary, post-secondary, college, and/orlpostr

.

graduate'level. Career entry and progression then occur

4

for an indiVidual and he takes his rightful role in society c

—

and the world of work. - >

But for economically disadvantaged and/or minority

‘youth, these "process assumptions" raise s@rious questions

about the applicability of career education to their
14

,particular situation. -Fop rural youth, especially farm-

worker children, the co&wept of career educatio Ayould
: tﬁ”

seem’ as alien to them as theé man in the moon. addi onT\

the youth unemployment problem persists in this country
. , . s
24
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and appears to be worsening.

Minority youth seem

especially vulnerable to unemployment and underemE}oyment.

‘To say that career education is the answer to their sit-

uation is rather absurd.

and breaking out of the poverty cycle seems like an

They come from poor families

impossible task, considering their limited education and

‘training which result in rather serious barriers to the

job market for migrant youth and maé?inal employment for

¢

migrant adults.

L4

-~

T6 the migrant child who has never been exposed’

"to any other kind of lifeéiyle% occupation, or economic

‘level, career education would ring a vague and meaning-

less tone. Those that have been exposed to work exper-
N - .

iencelpxdgram (other than farmwork) at leaét have a
oFrame _

d

chance of getting out of the migrant stream. However,

the dif
Cow ,

) migrant's livingvsténdard and/or tfgin{him in\? partic
‘area are rather:formygable and the results ﬁeb&lbus.

_ Although recognizing the importanee~d¢f work exﬁéftf?ce

ficultjes involved in attempting to'upérade a

>

ular
bl

programs for youth,.it should also be\pointed out that

thef’have barel¥ sCratChed_;he surface in meeting their

g

many n\eds. These pyograms have little impact becausé:

e

¥

/
i’v
3

t
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1
1. They have limited funds; o
2. They affect a small portion_of the migrant

' population, especially'youth;

3. Many migrants do not go into jobs for which ¢

they were trained;

[

4. Some migrants do not possess the basic
sk1lls required to be trained for a jop or to be able to

acquire a job after training; L

5. Migrants liue in economically depressed
+ areas where jobs are scarce; consequently they not

obtain'a job in their immediate locale; and )

‘-
.

’ 6. Perhaps more importantly, work experience

. programs generally do not prqvide true "career developnient."
. )

z‘ Thus, manbeork experience programs while

Ssuccessful in breaking the migrant 8 lifestyle and

[}

. providing short-term employment relief generall& do not

provide long-term career deVelopment among migrant youth

. In view of the fact that-a large percentage of those in

the migrant stream arﬁ’between the ages of 14 and 20- and }-a
b
many more are under 14 an earnest attempt must be made

A

to reach them before they become perm\\ént members of the

migrant stream or suffer the inevitable fate of ‘those
t . - 9 . A

=4




1

o

2

3 . : S
migrah?s who will be the éﬁctims of mechanizatiof and
Lz - b4

s

other technological advances in U. S. society.

Because of the farm&orkér's gtatus in Amerip;p
society, career education, as currently structured, has
limited value fér migrant children. However, assuﬁing
that the carégr\education concept is properly understood
by educators, program administrators, and others invoIQed
in miérant'education, and that these concepts are modified
to fit the unique situation of migrant children, then and
‘only then can career education Become a viable mechanism
for them. If_these:twb conditiong are-met, then career’

‘edﬁpation for migrant youth can have a significant and

long lasting impact on their total career development.




an integral part of career education;

’ ' - - f

;B Poxential Impact of Sareer Education on '
) = L %% . . ,
Migrant Youth ’ ‘

-~

Those rnvolved in migrant education and/or
rraining must be fully cognizant of the role, scope and
definition of career educatlon. Briefly, these 1nclude-

1. Career education is a concept that encom- : .-

passes more than an educational or’ program settlng,

L

2. Career education cannot be used as a
P .

‘"tracklng dev1ce" for m1norﬁty and/or d15advantaged,~

children; N _ s

-

3. Career education is not synonyhous.g}th,, : .

vocational education; however, vocationa¥ education is

-

~ 4. Career education is meant to provide

migrant children with a wide range of possible career °

P

choices, including professional careers; , o .

)

cupatlonal guidance and counseling at all

ke

levels form a vital\part of career educatlon;

6. Career education encompasses -more than a
K-12 curriculum; it includes pre-school experiences,
formal educatlon, and is a continuing lifeétime process;

7. Career education should be infused into all.

é ‘ ’ -
3
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subject matter, telating schoo} work to the world of worﬁ.
asrmuch as possible; and

8. Career education cannot succeed unless it
is a top priority of edncational and training programs
and has the suppogt of\the administrative staff.

In addition to understanding ang supporting
career education philosophy and concepts, those concerned

.with providing total career development to migrant xouth

should be aware of the special circumstances of fam~

workers: their lifestyles, their experiences, theFr needs,

P

and their problems. It should be realized that th migrant

child will not fit perfectly into the career education

¥

a\"&’el, rather, the migrant child should be taken at h1s

T

present level of development and introduced to careers ;'

LR
«
[N

education concepts on h1s own terms. For example,

while most students go through career awareness earl§

in their school years, migrant children might not have
gone thtough this phase at all. "Migrant youtn enrolled

in CAMP programs o;dinarily are exposed to career aware-
ness du;ing-tneir first year of college. Wnat‘is ptovided

to them during that first year should have been a regular

part of their secondary school curriculum in earlier years.

e
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However,éft:jr education: can be used to further

.

the educational and tr ning experiences of migrant youth
By focusing on their total career development, school .

systems, kindergarten, college \and special programs . X

T

concerned with migrant youth can have a positive impact

in dlverting farmworker‘children aWay from their yearly' "\1‘1

treks and into a meaningful, rewarding, and enriching’ .?'{:' . e
career‘andrlifestyle. Lifestyle is emphasi:ed here, - a' > '
' because the kind of job that a person has to'allarge ; . ~4N
extent<determinestds "lifestyle." The migrant-farmwdrker’ £

.

and his familv, for all practical purposes, have exper-

=3

ienced only one lifestyle and one occupational choice.
o] { red — / - e

Thus, the challenge for career education, with its’ avowed

!‘v

oai of "meeting the needs of special groups" is clear-cut - 'L i

in regard to migrant youth. “How can these .concepts be -

N

i

successfully applied to an economically digidvantaged <\¢/ \\\

S . A

mobile Population with rural orientations and limited

educational and training experiences? ! N B §
/_ . It should be recognized thatathe migrant child

possesses several strengths as well as weaknesses. He

is inculcated with the work ethic out. of necessity; he is

more widely traveled than his non-migrant counterpart;

\";35‘5’ .
T

™~ o - | :



he has been exposed to many more "Yife experiences" than

anoﬁher young persoh his age; work is a reality to him;
\
he is generally a resourceful person; given the rifht

kind of stimiilus, he can. assume leadership roles; and

\ L.
finally, migrant youth, like all youth, have high aspira-

t{gns:and expectations. William P. Kuvlesky, a noEed n

1

© authority on social aﬁq occupation mobility of . disadvan-

-

. \ R > - N .
taged rural 3outh, mainta%&s=t@at such youth do not differ

from other youth in r%gérds 50 future orientationé. 8

-

The'éues%ion here then is how can more migramt youth

attain upward social mogjiﬁty in a soéiety which has

traditionally created barriers for’them?

Thew answer to that question lies in the proper
. / o -
implementation of career education concepts to the

.migrant farmworker population in this country. This

©

+  process can ’e facilitated by: (1) providing career
. X o / h X

awareness and_exéioratign activities at an early stage

¥

of their development} (2) providing adequate career

decision mechanisms before his options are narrowed, or
A .

|

cloged; (3) providing career motivation througﬁout his:

;dqyelopment; (4) providing nonkdiscriminatory career

entry opportunities; and (5) providing'equal opporVﬁhity
"4




. , /«'
5 /

in their career progression in such: a way to enhance

their,occupational and social mobility.u
| The following section briefly examines general

. ®

' types of programa ana/or approaches that have been ‘uged

. reducation components and caquld: be looked pon as possible

models for providing migrant children with an équal

L

eQucational opportunity to enable them to not only break
| the migrant lifestyle, gnt to pqrticipate in the economic ’

e : . mainstream of American society .-

., . '
e, > A
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C. - Programs Serving Migrant Youth

It is not the intent of this report to detai%
each and every program serving the migrant farmworker.
_ ‘ . ‘ | _
For‘information regarding migrant projects, the réadqr

is rgferied to the Juarez-ﬁinéoln National Migrant Infor-
mapioﬁ Clearinghouse located in Austin,~$exas.19 However,

’ a brief,descript;on)of"the types\of progr r provided -
“migrant farmworﬁera ana their childrenais in order,

along with a more detailed examination of those programs

R

directly‘concerned with migrant youth.'
Initially, the educational system toleréted‘ -
migrant children until they droppéd out of achSOI. | P aY
School systems did not take seriously the educational
' needs of these youth and onée‘they leff school, they felt
tﬁey had done thair duty. 'Consequéntly,“most mfgrant ‘
yoﬁth, unable to pieet state attendance %Pws or other such
proviéions, rarely went beyond the sixth.gfadeg Those
that made it thrbﬁgh the middle sghool years fell by the -
\/ waysidg before entering high school. o h v
” In r;cent y;ars, fedafal, state, and local agencies
Jhreaiized that,mig?ant vouth did‘havé special educational

Thus, a variety of programs were
Y

needs anﬁ nroblems

v




'initiatedcto nmeet those special needs./ At the local .
i\ y .

_levels, school districts developed pre—school migrant f«

‘grade K—lz, summer school programs, and inter-state ~

programs enrichment -programs for migrant children in \

cooperation projects to insure that-ngrant youth con-'

/
tinue their education on a continuous basis. The

_ Uniform Migrant Transfer Record System has served to

establish quick access to migrant students educational

and medical records, enabling them to continue their

¢ f ‘ ¥

education with a minimum of red tape and Wasted time.20 '
{-
2

Bilingual education ,out of necessity, has been incorw

porated into most of the programs which serve the Spanish-

speaking-migrant An excellent example of inter-state

Today, twenty states Qarticipate in this projec®. The

cooperationfis the Texas Child Migrant Program.21 . @%5

child Migrant Program provides sequential educational .
experiences and special assistance for farmworker migrant

children. ‘

.The g..s) Department of'Labor has'sponsored a

" variety of manpower training programs for migrant. farm-'

workers, the most notable being the National Miqrant WOrker

“Proqram (NM! P) . This program was created in June 197l to

o

-

VR -

4. S




provide . comprehensive manpower and supportive services
-to wigrant farmworkere and their families wHich will .
enable the migrant worker to secure fuil—time empg.oyment.22
The program serves both“in-et eamand home-based migrants

and assista in re}ocation’ orts. Ey the verv'nature

of ite~activities, NMWP programs are faced with formidable
obstacles in attempting to,provide‘career'redirecgion to .
a nurber of migrant_famiiies. It remains, however, a

’ commendahie effort'in migrant family relocation. Other

S

programs provide actual job experience for migrant youth

'\in‘alvarietv of occupational areas. A good example of

this is the Learn and Earn Program in Florida.23

There are two migrant-programs which merit

spécial\ponsideration becatse of their orientation toward

Y
y
Ve

_eerving migrant yohth and their utilization‘of snccessfulv
.‘—técpgiqﬁee in educating and guiding such youth. These
twowprdgrams seem to have the greatest imniications for
careerweducation at this time due to,&hzir unique program
design and appﬁi;ation of strategies in preparing migrant
children forﬂalmeaningfgi role in the labor market. A
brief &escriotion of. these two programs follcws.24

e High School Fquivalency Progran (HEP) was

. initiated in 1967 to aesist school dropouts (17-24) from
.,w:,

35
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migrant families. HEP is curran%ly operating in sixteen

college campuses throughout the oountry. Students

receive individuolly dosigned instruction, counseling/ E
guidance aéryices, and a small étipend while iiving on
campus. Althou;h obtaining a GED is;one of the'goalé of |
ﬁEP, the‘major\;ocus ié on the olécement'of the student /
into college, an advanced po;t-Seéondary vocational
traiuing program, or direotlx\into a job. HEP has been
nationally recognized aslﬁ viable program because it

offers the farmwérkor*tho opportunity to enter the .labor -

market at a higher level, elther through his GED or other

’ post»seoondary training.

The College Assistance Migrant Program (CAMP).
15 designed to assiét seasonalﬁand imigrant farmworkers
in obtaining post-high-gchool eduootion. Presently
theré are’four CAMP programs throughout the country.

sefving'migrant/youth. 'CAMP programs are generally

;situated on- college campuses' and students have access to

all the reqular services of the sponsoring university.

The program also provides for retruitment of participants,

- a

pre-college orientation,‘76unse11ng and guidance servites,

individual tutoring,.finaﬂcial.assiséauée, health gdervices,

©
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summer enri / ent and employment programs, placement,
and followup. Like'HEP, CAMP has proven to he more
suocessful than other OJT or manpower migrant programs
primarily because the better jobs resul® from academic

. and/or o{cupational post-secondary education. These
program{ﬁhave shown that given an opportunity, migrant
youth ghn succeed at the post—secohdary level and proceed
-to mo,e rewarding and/or better paying jobs in a lahor
-mark t that ‘has historically discriminated against_xhem

a Although IEP serves school dropouts and CAMP

is/primarily a college-oriented program, their clientele‘

g
I

ave similar charaotéristics and the two share several

J

/programmatic commonalties: (1) students live in a‘ campus

b
4

// environment, and (2) both have strong counseling and
guidance components focusing on the total career develop-
ment of the student. Is the later trait that makes these
programs relatively successful in aesisting,migrant~Yopth
to reach a higher educatiqnal ievel and to obtain better
pa;ing jobs. The qeneral approach used by HEP and CAMP

See
programs throughout the country should be thoroughly

examined for use as<potentia£ models in secondaryx school - .

settings and other programs serving migrant youth. Special

'
)

-

-
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emphasis should be placed on the career development com-

'gyénents ‘'of these two programs.

{#” . ' In' conclusion, no migrant program currently in

\\

, operation has a comprehensive career education program
\\“ (as defined here) . There are, however, many migrant
programs with career education components. In some,‘
career education concepts are manifedted in the curriculum,
in others, such concepts are part of the counseling and
guidance division, others exhibit strong career education
concepts in their community and home-based activities.
When the administrators of a migrant program positively
endorse the conceptfpf total career development, these
programs usuallv have stréng career education thrust in
. several areas. instructionb curriculum, counseling, etc.
o | ‘ - There are also many work experience programs -
for migrant youth These programs are characterized by
a strong pre-vocational or job orientation course. In |
’additipn the curriculum is usually related ‘to the jobs \
that are held by these migrants. Migrant job training
orograms have these same characteristics. Training,

' instruction, and guidance are all geared towards the type

of job the client will eventually enter.

, A 38
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There are certain elemehts of career education
that, in the opinion of this writer, can:hﬁ&e greater
effect on ﬁigrﬁnt youth.v These iqclude_career counseling
and guidance, government, busines;, industry, and labor '
input, and community ;;d parent iJvolvemant.. Other ele-
ments of career education aré alﬁb essential but oiven

. i
the unique and giecial prob;eﬁﬁ,of‘migrant youth these
components are of utmost iﬁporfaﬂpe.

(=

Perhaps the key to the total career dgveiopmen;
of migraht yough lies in éhe counseling and guidance realm..
Migrant youth need to be given a realistic varigty of
options at their point of entry into the yorld of ngk.

It is obvious that for most youth&who left school b;fore
cbtaining. a gigh school diplﬁma;'a college education and
a.white collar job are not within their range of\possibili-
ties (except é;i a fortunate few) . ﬁowever, for thd youth .
person who is still in sehool, a number of career alterna-
tives should be open to him- a skilled job after graduation
from high school, post-high school training in an academic

or vocational two-year community college, a college

education, a busihess of his own, and other similar

alternatives available to all youth.
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Migrant children also need to be exposed to

"role modelq" earlv in their school experience, especially
those in the professions. This can be done by involving
persons and other resources (other than echool cnd home)
from the gcommunity at large. It should be'streseed‘that
career education is a total effort. All components
need ta be integrated in order to produce a learning
environment which wii1<enable the migrant child to have
a wide range o@ career optione. Aasuming that artificial ’
barriers are removed from the laber market in ofder to

facilitate career entry and progressi . career education

" will be a vital aspect of migrant education. The following

section concerns itself with implementing strong career

A

education concepts in the public schools and other
/‘

settings which involve migrant children in a learning

-

and/or.training situation.

P OS]
4
. .
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I1I. Implémenting Successful Career Education Programs
for Migrants in a School or Training Environment
A, Setting
. Ho prq§ram can be successfully operated or
implemented withut a dedicated core groub of interested

personnel who have established a sound ccmmunfbg?ion

PR -

system among tﬂemselves. Before any attempt is made t&
1mplement career education concépts iﬁ a school setting
or in program setting¢ career education philosophy;
concepts, .and goals must be fuliy understood by those who
plan to introduce it in£6 a séhool or program se?ting.

It is then “he task of this gfoup to present orn"sell”
career education as a vehicle by which migrant and other
children can be exposed to a number of career options and
be given the ba;ic social, personal, academic ané/or
_vocational competencies to pursue a caféér for which

they have both an interest and aptitude.

In qghy minoritxycommunities,.the introdetion
of ca?eer educatioh concepts will in iteelf.be a formidable |
- undertaking. vIt is therefore imperative that all efforts
be geared'toward“removing any myths and mi%gpnceptions

4

that might exist about career education and vocational

41
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edqcation, bdthnwithi:;thé schbol setting and in fhe
Community .at large. Career education concepts must be
presented in such a manner so as to ﬁot be construed Aa
another "tracking" device for low income, minority,
apd/or migrant childreq. If any reservations about the
introduction of career education‘éoﬁcepte into a sc;:31
or progtam setting exigt, then the probabilities of
succegs will be minimized. e

It is glbo important/;bag an agqgessment of

the educati?nal environment be made to determine (1) the

‘current Status and quality of instructional, counseling,

and administratiVe services, (2) the specific needs of

the atudents and/or clientele, and (3) the griorities as
seen by those within the system to be affected. Career
education concepts must then be related to those expressed

neess and priorities and career education itself should

.

become a primary educational objective within thevschool
. .

or program setting.

s :Because of the unique cﬁaracteristicé and
specific needs of m#@;ant children, career edu;ation'
becomes more of,a ch;llenge to those involved in migr&nt‘
education. For example, many migraﬁt children 1live in

. &
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rural or gemi—rural areas of the couﬂtry w@gre jobs,:ané
conseéﬁently career options, are limited. 'Therefore,
counseling and guidancd;aervices should be geared toward
informing migrané youtﬁ\gbout.oareer opportuniﬁies in’
other locales. At the same time, they must acquire
skil}slwhicQ will enable them t; gompeta for those a§a11—

’

able jobs and careers. Verbal communication skills should

be a primary goal, ?ut job-hunting gkills aie equally

important. The important considerations to keep in mind

when dziiiz: with migrant youth are kl) that they be
expose wide range of career alternatives; (2)‘that
they be provided with the basic skills necessiry to
compete in the existing labor market, and (3) that they
acquire adequate decision-making capabilities especially

i
in regard to careers.

There are several critical factors in imple-
menting viable career education activities in migrant
settings. Primarily; career education concepts must be
.- fully understood by the instructional, counseling, and
&dministrative staffs as well as by the community\\é\
large; This can be accomplished'througﬁ intensive in-

service training activities for school/program personnel

-




)

and a well execu?ed coﬁmunity public relations cambaign
which focuses on those to be more directly affected:

the minority community and parents in particylar. Secondly,
any career education activities must have the coopergtiop ) .
and agsistance of individuals, groups, and organizations v

at all levels. Thirdly,/q?reer educatiqp concepts should

be inqued into all inétruétional activities with imple-

mentation baséd on the specific needs of the community.

Pérhabs central to the career education thrust ig the

guidance and counseling component. It is in this area

that innovative and diversified techniques are most

needed, especially for the migrant child who has exper-

ienced or been exposed to no other lifestyle or occupatyional

model.




B. In-Service Training and Supportive Services

for Teachers, Counselors, and Program Adﬁinistratora
In-service training activitie;’gre vital to the
successful implementation of c;reer education concepts in

any settina. In a migrant“Setting, these activities are

mandatory. 'It is essential that progfam directors and

"instructional leaders" (i.e., superintendents, principals,

gsupervisors, federal program coordinators) be an integral
!

part of all in-service training relating to career educa-

tion. If instructianal leaders do not see career educa-
tion as a viable educational mechanism for migrant

children or if he/she does not understand the basic.goals

of career.ﬁgn;ation, then chances are that caraer education
will have 1itt1e or no visibility in their school or pro-
gram setting. As in all school activities, however,'the
claséfoom;teachergis the major variable in any undert{f}ng.
The counselor, on.the other hand, should serve a two-foid
purpose: (1) assist the classroom teacher in providing

. | . .
career guidance acgivities within the classroom and (2) )

assist the student in making realistic career decisions
by being well informed about all types of occupational !
information. Counselors can serve as links betwéenrth -’

school and the community.
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The primary objective of career education is to

eatablish a direct relationship between school and the

world of work, thus easing the difficult transition period
experienced by the student. This, however, As easier said
than done. Ir a staff is able to visualize, or even
internalize this.relationship, it would facilitate the
introduetion of career education. Intensive in-service
training with reqular followup sessions is perhaps the

best way to initiate a strong career education,component AN

AN

in an educational or training environment. The topics |

‘listed helow would serve ae'guideposts during'the prelim-

inary in-eerviee training sessions. This is by no means

. SN
an exclusive list.

*

1. -Introduction to career education-concepte:

philosophy, objectives, and implementation techniques;

2. Role of career education in migrant
- N )’
inetruction;’

7 3. Role of vocational training in a migrant

setting;

4. Work experience programs and career

education; - : Ty

5. Infusing‘eareer education concepts and

‘activitiee into classroom and program settings;




6. The role of counseling/guidance in career:

education for migrant youth: 4 _ . ’

7. Manpower and labor market analysis in f
rural settings (The needs of migrant youth cannot be*met
wiihout a comprehepsive ,,leAqe‘of local, teqionals A
Htate, and in some cases nationdl manpower and labor
market requirements) ; |

8. - Model program dﬁacriptionﬂ (HEP &fCAME)?'
9¢ }ntra-and intar;ptaie qp;ivitio; for
migrant youth; ;nd' ‘ oot
ldt Bilx?gual/bicultural cpncepts(for non-

{ ~

Enqlish sneaking migrant youth;

e

The topics listed above are suggested as points

of departure'only. There will be’regionai variations in

\
\

needs and priorities, given the diversified nature of

migrant children. All career education in-service activi-
, N . ‘
" ‘ties should be related to the objectives of migrant educa-

s t. 4
tion as listed earlier in this report. The importance

: , . W
of such in-service training and other appropriate supportive

services cannot be ovekstated; without these activities
b1

and without the involvement of all instructional personnel,

7/

career education for miqrént youth will never hecome a
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. C. Types of Career Education Programs and Activities

for Migrant Youth . .

[
[§

The primary function of career education is to -~

promote the total career dgvelopment of migrant youth

2l

) Career education concepts, however, must be compatible

with the immediate and long-range neéeds of migrant chil- i
-dren. These include the f91lOWing{iA

0 1. Improving the basic academic and vocationai,‘
skill)s of migrant youth; o

2. Improving tﬁe migrant child's communica- \
4tion skills,'especially his verbal abilities in order to
promote better group interaction skills° -

3. Improving a migrant child s self image°
. 4. Providing continuity of instruction; and

5. Expanding the occupational and career
horizons of migrantJyouth to enable him to break away

from the vicious migratorflcycle. /
: . "\ .

- It is-strongly recommended that those persons in

migrant education operate in conjunction with those involved

.in career education at the local, Vstate, and national leVelsl

'Without such a Joint effort, the impact of the sugges ted

approaches discussed below will be limited In‘fact,

@ .

-




-

v

without a cooperative effort among all concerned

school and community individuals, any caréer educaéion

efforts will be futile.




¢ l: Career ‘Counseling and Guidance

It should not be inferred here that career

@« .

guidance is the exclusive domain of the counseling staff.
On the contrary, career guidance falle within the juris-

diction of all school personnel - teachers, adminis=«

P I

[

I3

selors -- and the community as-well. ;7
Traditional co' eling and guidance chniques have not
been very eucceseful in migrant settings) Therefore, it
. is imperative that different types of couneeling/guidance
* §&° undertaken. Peengdounselfng ehould be encouraged
‘yhere'feaeigde and the use of couneeior aides’ (both
migrant and non;migrant) should be’incfeased. One of the
most promising counseling/guidance technigues is the
career group guidance approach.

& Group guidance techniques appear to be a most
appropriate approach for migrant youth especially at theé

Q o

junior and-senior high levels. Properly structured group )

guidance seseione in a school or program setting serve a
variety of functions. In addition to providing career

]

exploration and information oppo tunities, group guidance

»
acti:itieg_can strengthen a student's career planning {

and decision-making capabilities. At the same time,\they

[

¥
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are provided with instant,feSdback from the group leader

and their own peers. This type ot activity is an excellent

way for the migrant child to develop his verbal communi-
cation skills in a non-threatening group environment while
_ expanding his=khowledgeJof availahle career.alternativea.
. Since most students make deciaions at the eighth or ninth
.grades as to which program they intand to follow (i e.,
college preparationt vocational training, general prepara-
Jtion), the thrust of guidance activities should focus on/
career awareness, career exploration, and//_formation about
careers., Positive attitudes toward work and the world of
work canybe further developed at this stage.
At the high school level, career guidance
, gctivitiea can include additional career information,

self-awareness units, and job orientation courses.25

‘ Although structured group instruction can continue to be
a strong vehicle for career guidance, emphasis should be
pPlaced on providing students with a variety of career

options and preparing them for realistic jJand viable

. ccupational roles in society based on their interest and
- aptitudes. wWhere feasible, group’guidance activities
should be supplemented by as much one-to-one counseling

Y
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as possible. The counseling/guidance components of ‘<l/j.*
programs such as HEP and C MP -h uld be carefully scrut-
inized to see if they can be applied (with modifications)

. ‘ to secondary school or other program éettings.

[

TN L ¢ The major aoal of a career¢guidance approach
should be to develop curriculum content which relates

to Wbth the affective and cognitive needs o&the migrant

N

e

student and to design\tﬁe content so as to be easily r—
X ‘ ‘.

»

integrated into a total counseling program. This approach

\ L

would not only do much to ease the counselors . workload,
\

but it would also provide a gre&ter number of migrant
‘students with career guidance services. The development : |
of a career group guidancé program for migrant students \q/}
should revolve around the following objectives- .
1. To acquaint the students with the. broad

range ofvcareer alternatives available.in‘the labor

market and inform them about the educational and/or

training required in pursuing such -a career;

2. .To assist the'student in :lalsing an adequate

. ang realistic self-appraisal with regard to liis post-high

plans regard dless whethel those-plans include college,

occupational training, orﬁgetting a job:



3. To familiarize the student with employ-
ment opportunities availqoie to him at the loecal,
regional, state and nati,énal level; .

-4, To provide the student with job orienta-
tion an\ job seeking skills in order to facilitate

A
entrance into the labor mgrket, A

., 5. To improve the students' integpersonal \

relationships both social and work related;

P~

6. To provide a setting where the student can
develog) problem-solving and decision-making skills,
' 7. . To relate the .student's current school,
’social, home, and work experiences to the world of work;

8., To improve the verbal interactionéisrkills \

L3

y : af migrants kespecially Spanish-speaking etudents)‘, and to

assist them with any languaée or cultural difficulties
< ! v

oy

they might p®ssess or encounter in a -8chool or work : '

‘ enviroyé:xt H

9, To familiarize the students with the

availability of community resources; end' . _ ’

=1

N 10. To motivate students to stay in school

until they graduate

R . ~ Ahough the process prescribed here for

imparting career development skills is through the use
v 61
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df small, task-oriented groups, provisions should be
‘made for other methods which wil;\enhanqe*tﬁe total
éfogram. Indi§idual copna%ling remaing an essential com-
ponent of guidance activities, especiq&ly in regard fo

‘o

migrant youth. Field trips, guest lecturers, the use of
0 et

role models, and other such‘activities should be encour-
aged in order to provide a well balapced guidance program.
And as mentioned earlier, career guidance involves all

- school and/or program personnel from the classroom

teacher to the top instructional leader and extends into

the community and home.

»
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2. Use of ;oig Models in Migrant Settings
"It is extremelylimportant that migrant children
be exposed to a wide variety of "fole models"” at an early
stage of their educational development. Migrant children -
‘need to "See an hear” persons like themselves who are
doctoiB; lawyete, businessmen, civil servants, carpenters,
auto mechanics, eiqptricians//galebpérsons, etc., in order
to fully appreciate the diversity of occupational cﬁoices

in’ the labor market. This is particul important for

- 4
allyjo:\inﬁermally

those children who have\hot

exposed " to lifxestyles other than those found in the migrant ,

stream. This type of activity should be a continuing K-12

experience utilized by teachers, counselors, and adminis-

'

trators. Role models can be particularly effective in

motivating and stimulating career development among migrant -

and low income children.

A by-product of using community role models in -

|
1

~ a school or program setting is the. link that is established
between the educational/training institution and the people
in the community If properly approached- animused,

resource persons in the community will be more than

willing to invest an hour or two of their time with”migrant

.




youth. School administratoré and program directors

must fully suppogt this effort and encourage an aggressive
polixy on the yﬁ;t of their staff in recruiting role
models for ghe classroom. Also, role models should
represent a wide spectrum of individuals and occupations

so a8 to lend dignitﬁ and worth to all career choices. ‘

N




- Participation in Extracurricular dctivities:

School and Non-School )

Career education is not limited) to school or
classroom experiences. Many timee; hobbies and other
outeid;'interests become a person's livelihood mainly

.. because he enjoys doing those thipgs. The migrant child,
however, cannot participate in extracurricular activities
Cgecause of time or financial constraints. As with most
loﬁ income youth, economickpressures at home/force him to

-4

‘start working at an early age. Migrantvchildren, therefore,
are ekcludea from participating in athletic, music, or )
artistic endeavors; their involvement in other school -

. activities or clubs is often nil,

A Special effort should be made to encourage ~
migrent participation in these types of activities. If
migrant children are in vocationai pPrograms, then thep
should become part of .vocational clubs and cooperative
education programs, as these activities often provide K
avpnues for group functions and work-studf opportunities.
If they are in music ciaeses, band and choir are possible

activities. Athletic competition is an excellent school

extracurricular activity for migrant 9outh, as it brings

&
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: them into contact with other students and promotes their
physichl'Well—being, an activity which‘can have & lifetime
Ca:;y-ovar‘effect. out in the community, migrant children “
can be encouraged to join scoutvorganizations or other

¢ | such activities.26 Junior Achievamént Prégrama are Qn

excéllent,vehicle for youny persons to learn  about . -

féwarding'business or business related career opportunities.

~
?

Thesé.are but a few examples. Migrant children
should<béTenc6uraged to participate iﬂ all types of
exf?;curricularcgunctions, both sch061 and ﬁon-déﬂool.
Such experiences are essentifl to the career and personal

daevelopment of all children, and migrant children should

- T receive equal Opportunities to participate in them.
< , ~e




4, Work Experience Programs :

Work experience programs eerve a useful role in
a school or program structure. These types‘of programs
would be more useful in a secondaty school or in pro-
grams designed to assiet needy migrant youth who have
dropped out of e school and need to learn a skill‘and
earn a living at the same time. Cooperative work-study
programs such as Distributive Education,. Vocational Office
Education, Industrial Education, and othet such activities

A

should be made more reaéily available,to _the migrant
child.} Generally, wark experience programs are more
effective when they complement other/;;;;;t; of a progrém.:
For example, in the HEP and CAMP programe; work experience
is one of.the several options available to the students.

v ‘
Work experience i/lused as & means of epreing a young
person to thq world of work and at the same time provide

l

a much needed Jource of income.

However, work experience pr grams should not
N T .
exist solely to provide migrant youngssae with a job or
to keep them "busy"-without their learning a skill. Any

_work experiencé provided should ideally complement their

other learning activities to help promote hi@?her total




-~ N ¥

N Y
career development. Although skills training is an

-  essential parf of work-experience programs, their class-

room activities.should provide students with competencies

in verbal and written communication, mathematic skills,

and ‘other basics which will enable the migrant youngster

to competg in an open labor market. The development of

‘proper motivation and attitudes toward work, decision-

making skills, and other career orientation activities

Z§Ehould be concomitant objectives invg prqﬁyocational

guidance component.

Ly

Work e%%éridnce programs should‘s§£évg"to pfo_

14 . K
« vide migrant youﬁh with career awareness and progression

opportunities rather than with‘dead-end.jobé. It is

esgsential that work experience programs éive égii cén-'

sideration both to labor market opportunltiee,and tﬁe

‘mobility patterns of the migrant youth they are serving.

If such youth are to be trained for- jobs for which there

13F§P demand, then any work experience“activity will be
_ .

counter-productive-

Q§,
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5. Inter-state:Career Education for Migrant

s

¢ , : (-

Youth : : . IR

et e - : !
< - 4 . [

Perhaps the key to coordination ‘of career edu-

L]

cation activities lies in establishing effective inter- s ‘f
state links among states in which there is heavy migration

RS from one state to another. One very promising initial ‘
5 o .
effort is currently underway between Texas and Washingtonf

states. At a prel}minary meeting in McAllen, Texas L

during the 1975 Nationad Migrant C ference,’the statef
: directors for both career and migrant education discuased
ways in which to provide unifégd career education exper-
* iences to mlgrant youth traveling from Texas to Washington.27
Also to be 1nvolved in the cooperative venture are repre-‘,‘
”; sentatives from the USOE Career Education Office and the

~
r‘st Migrant Office. The major objectives of this venture

~are to develop integrated career educatioanoals and ’
Tcurricular materials which will result in continuous
- .. career education experiences for migrant youth, Although
| 4 h : | the difficultiee in developin///equential experiences for J‘
| : _ Youth migrating from Texas to Washington (or any other

state) are formidable, it is the one strategy which can C

-{@b h e the>most significant impact on migrant youth in this

-+ country.




The most _3ingle important componehtvof this
g&E’ .
cooperative venture is teacher in- aervice component for - .

those to.bevinvolved in this~proposedwinter-state migrant

"
L)

-

'education cooperatiue. Plane call for in-gervice training
+  to take place at regular inte al during the project.
dg In addition to development of rricular materials, many
of the topics listedeearlier w ore than likely be
“'Vf‘ - i cluded in the teacher training activities. It is
//’///::ticipated that once basic career education competercies

are identified in participating states, the’ migrant -

‘child'; progress will be moni tored by the Migrant Student

-

: Record Transfer System. However, the groundwork for
'_ setting career educution as a top prioritp‘needs to be
:established and mucl. more needs to be done in thé area of
.xj‘ inter-state cooperation before this becomee a reality.
C It is encouraging, nevertheless, to see such initial i o
.stepe taken,by inter-agency, inter-state personnel'invdlvedﬁ‘

»

in career and migrant education. | o Y

The implementation of aucceeeful career educa:§&

tion concepts in a migrant eetting hinges on the poeitive

acceptance of career education as a vehicle by which the

t7talf!éci;l, personal, and career development of a




/

)instruction in all areas,'including career education.

'migrant student is enhdnced. Intensive in-service ‘

training for/administrators, counseling personnel, and

. teaching staff is a crucial factor in the implementation

activities. As career education programs in migrant

,settings are . establishegﬁga variety of curriculum

materials will begin surfacing. Yet to be developed are

"career education specialists" sensitive to the‘needs of

“minority, migrant, and low income children, Hopefully,

these too will emerge as career education concepts‘are

© mpre readily accepted and made op£;>tional in educational

~and training situations. ,(he thrust of any program for = ¢

migrant youth should be on providing continuity of

. . - bl
-
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IV. * Summary and Conclusions.
‘Although theie is no doubt that the -concédpt of .

v

. career educat;pnﬁiS'an_eiéellent mechanism whereby all

LS

students can:bééame better’brepared for a rapidly
chénging sociéty, fhere are cert;in precautions that
should be highlighted in regard to career education and
groups with special needs, such as migrant farmworker;.
The public, as well as some school peréonnel, are still
confused and uninformed about career education. ‘Many
educators still do not understand the underlyiﬁg concepts
of this approach nor its complications. Some segments of
the minorityocommunity feel that career educa#ion is just
another‘attembt to circumvent minorities into voc;tional
and non-college bound programs which will perpetuate the
labor force woes of minorities in this coun;ry. The"
current push by the U. S. dffice,ofiEducation and its
state cpunterparts toxmake career education # priorityt?;/
the educational process is commendable,.but it should be
re;lized that bécaﬁse of the above deficiencies, a large
‘gép exists between theory and praqtice: Local practi-

tioners are somegémes not/és-sophisticated in implementing

career education concepts in their programmatic settings

iR Y
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A

\\\\\S:;;\Aven leds capable of.adapting such contepts to groups/

with special needs as national mandates often fail to

provide states and local entities with adequate money

and/or supportive services.

Career education should ﬂbt be a blanket approach

for all youth in American society. By differentiating

among sub-grpups in society and focusing in on their

special circumstances, career education concepts can be

modified and adjusted to their special needs and'problems.

result of the need for more technical workers and less

college educated perséns.‘ If this is interpreted as a -

mandate to inérease vocational education programs and

gear cqunseling in that direction for all students, then

¢

minority stﬁaents, including migranés, will most certainly;

coﬂtinue to occupy low paying and "marginal" jobs which

offer little or no upward career mobilityf Thus, career

education must remain flexible in order that it may be

adapted to meet the needs of those groups with gpaciad

problems. Geographic, socio-economic, cqltﬁralr?and‘other

variations must be taken into account in implementing

career education programs in all settings. The goal of ©

—

For example, the call for career education was an indirect

¥




the career education movement should not be toApefpetuate
J) past educationglvand labor market inequities, but rather
éo prbvide a wide r;nge of caréer options which will
maximizgﬂequal employment opporpunities for all youth,
| In order to insure that~c§reef education is made
meaningful and relevant to groups special needs
sucg-;g migrants, a number of tasks mus bg;accbmplished.
Primarily, all activities must focus 6n the cohtinuity
of instfﬁction providqg a migrant child, with thé major
thrust beiné on the total career deVelopmenp gf tﬁe
individual. Career exploration and awareness activities
should be proviéed at an earl§ stage of develbpment and
be continued throughout ;he mig:ant child's educational
process, Career motivat;on must be a concurrent functioﬁ
not only of-the schéol or proéram setting,:but of the
community as well. I;;ulcating positive school and work .
attitudes can be attained by showing the migrant child
that there is aldéfinité relationship bétween hisliéarning ,
experiences and tWe wogld’df work . MechApiqms for pro-
viding the migrant child<with’adequate‘career decision-

'skills should be imparted before ﬁis/her sareer alterna-

tives are narfbwod~or closed. Implicit in this activity
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is the application of counseling/guidance techniques- .
which allow for social and personal deve;ppment at an
earlier staqe of the migrdht child's educational process.
Career education in a sghool or proqram setting ;an be
‘conside:ed successful if it accomplishee these basic‘,
functions. But opening doors to a better future is only
the»beginning.

Recognizing that career education ie a lifelong
process, certain other observations concerning migrant
Youth must be considered. Non-discriminatory career
‘entry opportunities ehould be.provided such youth.
Education and/or training skills willlbe of no vaiue‘to
them if they are not given the chance to utilize theﬁ in
a'meaningfglland rewdrding manner. The labor market
structere, once it has absorbed these young people, must
‘also provide equal epportunity in their search for )
occupational and social upward mobility. Without adequate
career progression mechanigms, migrant and other dis—
advantaged minorities will continue to.occupy the lower,
rungs of the labor force structure. In summery, career .
education concepts must be made viable from the earliest

,( 0‘“ )
school experiences and - continued throughout an individual's
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her lifetime. For many, migrants, the future is now as
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Implications of Career Edé;ation for Migrant vYouth
' ' =

It is clear that career education can have a posi-

»

tive impact on the educational process of the migrant

child if the role of career education is properly under-
stood and'implemented. Adopting career educatibn COncepts"
to the migrant and low-income child will no doubt be a
formidable underﬁaking; Therefore, it will be essential
that plann}ng activities include intensive in-service

training for all personnel involved in migrant education -

. and that ‘adequate prOVisionsE%re made to insure followup

L)

- technical assistance during the implementation stages.

Continuous interaction among teachers, admihiatrators,
counselors, and the community should result in critical
self-evaluation which will strengthen o;going programs
and provide direction to the totallcareer education
thrust. This same intera?tion should take place among
all states involved in such ventures: to provide Aé much
u::xiformity and continuity of ihstmction yas possible to

the migrant child. .

a

While it is apparent that career education will

have many benefits for migrant youth, its implications
R Q

go much beyond migrant education. Dr. Kenneth Hoyt, °
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Asgociate Commissioner for Career Education, is con-
vinced that career education holds great promise for -

meeting. the needs of low-income, minority and inner-

4

. city youth. 'Sayg Dr. Hoyt:

If, as a nation, we committed ourselves to
career education for such youth, it would

pay big dividends both in terms of bringing
personal meaning and meaningfulness to - 7 .
their lives and in terms of bringing bene- .
fits to the larger society. Career education- )

is a winner. We should not abandon its
implementation simply because formidable
problems need to be solved. The best way

to begin is to begin. And I think that we
should. . . .28 ' ‘ -

g

- . @
Given the rapidly changing nature of technology

and society in this country and throughout the world,
the c;reer education ;pproach can help preéigP all young
people to cope with an increasingly industrialized e €
civilization which can only‘gét more complex. It is also
a concept that has the poéential of insuring that iess
fortunate individuals be given an equal opportunity to .
- . participate and share in the economic and social maingtream

of their aociety.
/.
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APPENDIX C’
BASIC RESOURCE DOCUMENTS ON CAREER EDUCATION
]
— December 1974

During the past few years, a wealth of literature has’
emerged on the topic of career education. This literature
includes conceptual papers, books, journal artiocles,
teaching quides, sample instructional materials, abstracts
of newly initiated pilot and demonstration projects,
progress reports from ongoing projects, evaluation
rqrorts, research studies, etc. ) ,

Several basic resource documents have been prepared in an
attempt to bring various segments of this growing body of
literature under bibliographic control. A number of-
these basic resource documents have been entered into the
EFIC System and are now available from the ERIC Document
Reproduction Service. [
gAttached~is a list of the basic resource documents on
career education which are now available in the ERIC
System. In many states, free a6§ess to ERIC Collections
ig available through the state department of education a
and/oX\ university libraries. In such states, an individual
needs &nly to cite the "ED" number of the document desired
and »itjcan be retrieved from the ERIG Collgction maintained
by the%“state or by a university.

Individuals who do not have ready access to a state- ,/(’—
maintained ERIC COllection -can nlace direct orders for
FRIC documents from the national ERIC Document Reproduction
Service. A microfiche reproduction of an ERIC document
costs 76 cents (plus postage). A full-size hard-copy
reproduction of the document costs $4.43 per 100 pages
(plus postage). An order should specify the "FED" number
of the document desired, should state whether a microfiche
or a hard~copy reproduction is wanted, and should include -
a check, money order, or official purchase order. Orderg
should be addressed to:

ERIC Document“Reproduction
P. 0. Box 190 ‘ ’
Arlington, Virginia 22210
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